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ABSTRACT T

The development of adult education in the Detroit
area during the years 1875-1932 was, intimately tied to .the social,
political, and economic events of that time span. Data gleaned from
census records, Board of Education minutes, old maps, street guides,
labor legislation, educational legislation, church records,
advertisements, alien regastrat1ons, financial records, and political
election results provide insight into the ‘trends -of the times that
influenced the growth of_adul%/edugiffoﬁf—For example, the tides of ' .
1mm1grag_§::£&rst“6’rman, then Irish, later Polish=-that poured into

. the¢€ity in the late 1800s to work in qpe automobile factories

necessitated the formation of "naturalization" and “"Americanization"
schools. These schools became organized after the turn of the
century, from earlier fragmentary, beginnings, with the creation of
adult evening schools in Detro1tu Especially influential in.the
growth of these even1ng schools #as Frank Cody, general supervisor of
adult education for ‘the Detroit Public School System. Another
pervasive influence in adult’ education in Detroit was the Catholic .
Church, which operated adult edu#at1on programs, including colleges,
and whose h1storz in the ‘city 'is entwined with the growth of the
adult education movement. (Fur er research into historical records

-
.

-of the city and ‘tthe Church is suggested to provide a more complete

picture of the h1story of adult educat1on in Detro1t ) (KC)
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- . \ Dr. Fredrick Columbus{ book entitled "The Hi§tory and Development of

, $Pnbljc School Adult and Community Education in Michigan 1875-1977;" just'
o ‘ . o ’ } . :
sgratches the surfacé in addressing the historical evolution of the adult

~ edugation concept in the Detrolt Public School oystem Morepver, it ignores
for the most part the llnkages that exist between the private educatlonal
sectors (i.e., ArchdioceSe of Detroit) and the public sectors‘(l.e., ‘Detroit

Public School System) and their.historical origins.

o~

A limited cadre of research exists that investigates the historieal

-

' ’ development of adult educatlon 1n the Detr01t area as it relates to the

~

1nterrelationsh}ps that exist between the publlc and Catholic schools.

Moreover, no known study is available that fecus upon each of these sectors

PN

(Private and Public) and how theyﬂrelate to one another and to Adult Education.

P . . -

. The proposed research will be a study of the historical development

L4 ' ’

of adult educatlon in the Detrolt area durlng the time span 1875—1932 ’L_f
- Subsumed under thls.broad question are specific questions relevant to©

a better‘understanding‘of the people, time and issues playing a role

in the development of adult education in the Detroit area during the years

1875—1932 Some of the more loglcal questions that will be stud1ed 1nclude

“

What were the demographlcs during the period? Who were the people and what

was thelr backkroundg Where did they settle and what were the1r educatlonal r
. ; . needs° What were the llnkages, 1f’any: they ex1sted between the Detrolt
) 55) R Publle Schools and Archdiocese of Detroit? What-hlstorlcal factors and/or -
:§§: i Forces, 1f any, could be 1dent1f1ed that mlght prove pred1ct1ve of the current
>;RX adultleducatlon scene in Detroit? o o LT
122 A. . An abundance of data can be gleaned From census records, Board of Educatlon'
. égg minutes, old maps, street guides, labbr leglslatlon, educatlon leglslatlon, c X




. ,‘6"

L] » -

Chureh records (i.e., baptisms, marriages;,confirmations), advertisements,
alien registrafions, fifincial records and political elections tesults

¢
(i.e., ward captains)., ’ ’

* ¢+ "As a result, a comprehensive overview of the people, time, places . !

-

and iésues‘@%at played a part'in.the,development of adult education in.the
Detroit area from .1875-1932 will be garnered. Moreover, .the proposed study

will serve to supplant\some of the missing parts of the puzzle comprising

the growth and development of adult education in the Detroit area. Indeed
the proposed study will serve as a source‘for further researtch, hlstorical .
> and otherwise, pertinent to the relatlonshlps llnklng the public and prlv e//q
c \\ _sectors of Education in Detroxt wlth_the concept of adult education. ' , ;J)
In the oo;aext of my‘paper I've'made no attempt to formulate - )

an all-encompéesing definition for the term "adult education." Rétﬁer, ' >
, )

. I've opted to.describe the concept from its historical inception in ‘he . -

g

. City of Detroit's public and Catholic school systems during the years 1875

to 1932 Thus, viewed from these two very distihct but interwoven perspectives,
N .
it WLll bécome clear that the concept of-adult education has its foundatlon

.

in the needs of adults. This was true back in the 18th century and is still’
& . . i

-~
3

true/today. Moreover, the term addlt education is akin to otheb noteworthy

fdeas.and practices"thet are difficult to define such as: dehooraoy, justice,

/
v «
? . . . - ~
Al p——

o * and freedom. .~ . T J

"In com leX1ty, adult educat on traverses ‘every degree
from tWe most’ simple to the most advanged. ‘In purpose,’

- adult edueation traverses every degree from education as -

. an.end in itself to education solely as a means,tq other N
ends...adult education implies purposeful systematic .
learning, in contrast‘to.random unexamined experience; s .
that is,’it contains elements of science and art...adult I P

~education 1mp11eo ,a respect for the purposes and integrity
of the learner,* in contrast to attempts to fool cheat or . )
exploit; that 1s, it has an ethic."! \ . \\\
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. Suffice it to say that the nétter-,of defining the term adult éducation
precisely suggests, in part, that the term emerged through an. evolutionary .

process rather than as a earefully planned stroke of genlus Nevertheless,

\

‘ for the context of my paper I have treated the ferm adult educatlon as
synonymous with the words Amerlcahlzatlon, Americanization Schools,

' ;;Evenlng School s, nght\Schools, and Evening Classes. .

The history of educathn natlonally, as well as in the City of
_ Detroit, can be traced in the story of its social c1rcumstances Consequently,
f\w‘ ;sthe forms wh1ch educatlon takes, the types, their content, as well as the1r
target population, are detﬁrmlned by the needs which change manifests.

<o _ Thus, the tremendous expanslon from 1875 to 1932 is a direct response of

=

f American society which change has brought ‘about. Moreover, adult education .

-

has proven to be as essential to a properly fUnctioning society as machines

are to the manufacturing of automobiles. N

\

. | During the years 1875-1932 thousands of insﬁitutions, private and

public, engaged in the education of adults. Indeed;é? number of new and -

diverse institutional fo of\adult education were either created or became

i ' flrmly establlshed including: correspondence schools, sunmer schbols, junior -
colleges, settlement housgs, soclallserv1ce agencies, parks and recreatlon
‘centers, dnd vocational voluntary asdociations.
h Adult education content sh1fted from general knowledge to spec1allzed
’ " areas of empha31s such as: vocatlonal education, thJZenShlp and’ Amerrcanlzatlon:
Coe the education of women, c1v1c and social’ reform, public affalrs, le1sure—t1me

activity, and health. Adult education focused on the pressing needs of this

era of industrialization, imnmigration, emancipation, urbanization, and national

maturation. ' ‘ i vy A . |
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This period of tlme saw an increased 1nterest and part 01patlon by ..

2
K-

government in the deveIopment of adult educatlonal opportunltles At the

federal level thls was ev1denced by the establlshmenéja( a Depdrtment of
\

Education, passage of the Smlth:Lever Act creating the Cooperatlve Extens&on
Service, and passago of the Smith-Hughes:Vocational Act. At the sZate. )
‘tevel it was typlified by, the passage of psrmi sive legislation in a numben

of states and\provisions of oirect finencial aid in a few as well as the
creation of ssrvice bg?eaus for-adult education in the departments of ’
_education in three séa@es. Locally, it was evidenced by increasiné support }or

J

. . & .
evening schools; libraries, museums, and county agricultural extension work.

P

»

¢

.the general trend toward increasing use of the evening : (.

schools can be demonstrated by enrollment flgures from a sample -

of cities. . In Cleveland, for example, enrollment increases

from 135 in 1851 to 1,982 in 1889, 5,031 in 1909, and 11,383

in 1915, In Chicago, "enrollment grew from 208 in 1857 to 1,591

in 1865, 6,965 in 1883, 14, 530 in 1893, and 27,987 in~1913. ’
‘ Los Angeles evening schools opening in 1887 wlth an enrollment .

of 30- students and by 1901 had grown to only 235; but by 1911

enrollment had increased to 3,414, by 1916 to 22,080, and by

1920 to 32,874. This pattern of gradual gtowth contlnued un-

= \til the turn of the century and then a rapidly rising curve

. was repeated in most large cities of the country."3 -
The early evenlng schools focused their attentlon almost entirely
on the bas1o subjects of the prlmary grades. It wasn't until close to the
turn of the 19th century that four clear dlrectlons could be d;scerned BTN
1. The expanslon of Amerlcanlzatlon programs for 1mm1grants . ..
2. The expanslon of vocatlonal courses in'trade and commerc1al k!
subjects. . - e

3. The extension into secondary and college level subjects

with the opéning of evening high schools.

U Experimental sorties into informal adult education.u ' -

- e
"Religious development was characterized. by a steady 1ncrease : '
in non—Protestant 1nst1tutlons, espec1ally Catholic and Jew1sh“

P
P 8,
, .




B the emergence of a 'social gospel' that brought the pQwer

) * _of the church. to bear on Social problems, and a liberal
‘theolog;cal upheaval caused largely by the surge of scientific
- _- + knowledge- particularly regarding evolution. The growth heter-
‘ ogeneity of American religious life tended to reinforce the
determination’ to maintain the separatlon of vchurch and state.
By 1900 the prohlbltloq\agalnst using public funds for sec-
tarian school's and inst teaching sectarian religions in
public schools had been widely confirmed by state contitutions,
statutes, and court declslons "5

Durlng the years between the Civil War and WOrld War I the United
Stetes experienced a tremendqus physical and intellectual growth. '
Its éeogrébhic bounderies-expanded to the shores of both océans.and frem‘
Canada to Mexico. The ccuntr%'s_gppulation'expénded from just over

- .

thirty million in 1860 to iwell _over—one Aundred milrion by 1920. A

large proportion of thls populatlon expdhsion was the result of s .
1mm1grants pourlng into our country from‘almost egery corner of the globe.
. Indeed their integration 1nto the great meltlng pot called Amerlca became -
one of the great adult educatlon challenges ever faced.
?he.expansion had a dramatic effect on the country's economic
system. Although agricultural productivity increased dramatlcally it
was far‘surpassed by the explosive growth of industry. "Indeed, during
this period the character of the:nathxuﬁﬁgnéed in essence from agrarian

o to 1ndustr1al And with this transformation, the character of American

educatlon was forced to change. "6

' The nerve system of the country became 1ncreaslngly centered in the ( .
& ¥

cities. By the 1920 census over half the populatlon*of the United States
' lived in citi whlch resulted 1n a new set of problems and a new &ay of*’
llfe * The Fezcral government emerqu from the. bell War ﬁaVorlng big
bu31ness, efficient ‘and centralized government and a chmltment to a" ’

strong and unified’ natlons,




" World War I forced the U S. into a someuhat awkward position.
Both economlcally and culturally we had evolved into a flrst rate world
'power. As\a consequence we could no longer av01d responsibility in
world affalrs. We had in a sense come of age.
The polltlcal process following the Ciwvil War saw-\\broadenlng of

¢democratlzat10n as eV}denced by the Thirteenth Amendment abpllshlng

slavery.' The Founteenth Anendment conferring citizenship on all

persons born or naturalized in the United States, the Fifteenth Amendment

prohibiting thefstates from abridging the rights of citizens to vote

because of xace, color, or previous conditions of servitude, the Seventeenth’

G .
Amendment making Senators elective by popular vote, and the Nineteenth Amend-

.

ment extendlng the suffrage to women

"Whlle the domlnatlng/spi?lt of the adult education movement up
to the Civil War'had ‘been the diffusion of knowledge, that

- of. the period betWeen the Civil War and World War I might be
characterized a the diffusion. of organlzatlons...Most of the
types of institutions providing educational opportunities ‘to
'adults in our day trace their birth to this era. o

The Smith-Lever' Act was\gassed and signed by President Wilson in

May of 1914, establlshlng the Cooperative Extension Serv1ce.' The Act
&

provided that upon the presentation of a satlsfactory state plan each
state was to receive $1O 000 'in federal fUnds each year, with addltlonal

amounts added in proportlon to the size of its Pural populatlon. In addltlon,

the law provided tnat.each land grant college would create a separate ékt\nslon

division and that federal leadership would be pnpvided.by'a separdte office
of extension work 1n ‘the Department of Agrlcultune i

\
",..with the paSsage of an act by Congress in 1917 adding the

".requirement of literacy for naturalization,. In 1918 Congress
authorized thé Federal Imnigration and. Naturalization Service
to cooperate withsthe public schools both by sending them
identifying information about applicants for naturalization,

. and by preparing- eltlzenshlp textbooks and supplylng these -
without Cost to the schools." ,
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In 1917 Congress passed the Smith—Hughes Vocational Education ,

'Act making available federal funds, to be matched by state fund

. ot

“to promote the teaching bf course$ in agriculture, home economics, trades,

industries, and commerce in public schools. The Act also created the Federal )

+

Board for Vocational Education to superVise the program
Historically, public school education has been bu11t on the concept of
meeting individual needs. Many early programs were planned to meet needs

fOr remedial education but_others were based on an individual's need for

increaseq vocational or ciyic competence. ' '
The latter part of the 19th and early 20th century brou;nt~a heavy

’

wave 'of innﬁgrants to meet the needs of theffactories and the need to

v . . ’ .
read in order to become citizens. Americanization classes were set up in

.
#
<

most large cities. The immigrants also sought to develop literacy skills

that were job related.
"Virtually all immigrants made valiant efforts to reconstruct
-the cld communities on the soil of the New World. True, the
setting was‘gifferent but group after group expressed the long-
‘ing to perpetuate the forms and to preserve the values which.

- 7

seeméd to extend from far back in the past. Even handfuls of o~

. conscious and deliberate rebels who accompanied the larger
streams of peasants and artisans were guidéd by visions form-
ed in the 01d World...The great mass of newcomers could not
allow the coming to America to extinguish their heritage."d - ,

" The’ compulSion to re-establish the old community was as fundamental
and characteristic of the earliest immigrant as it is today Indeed, ‘ln the
very first generation of Puritan settlement in New England the cry
was already. heard concerning the need to preserve the. manners and habits

of the past. ' , : :

"Historians have rarely perceived the tenacious grip on the

inherited culture of the old community. In the 1840's and 1850's, ~

for instance, thé clusters of new England settlements across

the\country formed'links in a chain that held together the re-

fort movements of the period. One of the significant aspects )
\ ‘ . N .

. - .«

{0




) of reform in those decades'was precisely the effort to pre-
. ) serve the values of the Puritan community under the chahging
‘ - conditions of American society, These agitations often reveal -
: an anxiety about the future and an intention to guard, even
if in new forms, the ideals of the past- concerns that also
y : emerge later in the prohlbltlon crusade and account for the
- ' intensity with whlch that issue was debated in the 1920's and
" 1930's.10- Co
S/ N

"So too the negativism and intolerance of the immigration
restricticn movement of .nativism in general become more com-
. . .prehensible when viewed. in the light of the motives of Ameri-
- _cans anxious to prevent their-world from changlng Narrow =, 7T
'# nationalism of this sort was the refuge of men frustnated in
. ' the effort to restore the old commnity. It had numerous
counterparts among other American -groups; Fenianism and Zionism aﬁd
a host, of similar quests for & homeland embodied the same need ,/

for a community to which to belong."11 o //
The immigrants in the United States coulé not restore the coméhnity
. destroyed by their migration. Consequently, they established Z variety -
of organizétions to replace it. Mutual assistance, ﬁéaternal, religidus,

and cultural assoéiations supplied them in a fragmentary Way with the services
) !

the community.had performed back home. These organizations have proven to be
both durable and, of a wider import than is commonly thought. They have proven -
durable in the sense that they continued to serve a function iong after the ’

disappearance of the orlslnal 1mmlgrat10n group. Moreover, they have - <

‘o

carried over from the second generation in most groups to play an 1mportant

role in the lives of the third generation and b.eyond.12 o .

. . \"“
The immigrant who entered the industrial labor force was not simply ,

q.

oppressed by relatiyely low wages.or by long and diffjcult working conditions. o
Nor, in settllng in an urban plage was he troubled solely by the phy31cal
problems of adJustment. Slums, new hablts d;ctated by life under congested

éircumstance§, the change frém living congitions of the couptryside that
- ! .
sappéd his health; these were all métteréfof grave concern to him. But alas,

{ .
i v

-

' they were only é'partAEf the problem.

v




Te the newoomers, 1ife-zn the cities and labor” in the manufacturing

-

. O

factories seemed to negate*their qualities as human beings  However harsh-“

their existence may have been_back home' they had Reen’ sustained’by a Communitxw‘ ');

within which they have lived a way of life that was comprehensible-in its own

‘ s

terms. All the incidents of the year's labor back hope had-.possessed a meaning.

and had accorded them a personal satisfaction,.conditioned on no?external
criteria and vaiidated by the harmony‘with the world that was their own ! ;. I

- > v
- — . . —

. way from birth to death. . - g S
— '?he factory destroyed that. It introduced a new and.. impersonal s

relationship between'employee and employer. It subjécted the labobe} to a-

routine that took no account of his indiViduality and treated him as a_piece of
N

‘machinery less valuable then those of ironand more easily replaced . .

) Most ‘importantly perhaps, the activities of the factory were intrinsically

-

meaningless. Often, the laborer had only an approximate impression of the

end~-product he toiled -to produce and ﬁerely did he understand his relationship

to’it In time he grasped thg central fact of industrialism- that the value .

“of work was not a factor of its productiveness but rather of an 1nexp11cable

t . ,ﬁ L

i process that led some men to success and other to dismal faiiure By the.
s ' \

- same token the city. was frightening in its anonymity, for in its grip, men
were easily overwhelmed by the fear of being lost in the shuffle. Indeed, R

, it seemed unlike and unrelated to eny Semblance of reality they had earlier o
“ . ) . . . e
kl;lown. - ' ! ’ A . r

..The violence -and irrational bitterness that then became endemigq
. in American industrial life owed much to the awareness that more was o
at stake than wages or hours of work. From Homestead to Paterson to ' .
Lawrence, the men who resorted to strikes against their employers : -
. were aggrieved by, the' denial of their human dignity."13 . oy

One ‘gan begin to sense the disruptive effetts of the breakdown of the

community. in‘family life.and in the economy the isolation of thé-individual, \

] . [ : ’ . >
-t ’
. s N
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the steady erroslon of tradltlonal functlons, and the unyielding pressures of new

condltlons formed a 51tuatLon whlch nany of the charactbrlst;c traits of Amerlcan

e

o

>

soclety were molded. /..
< [/. o
oM, ..only so long as a-tightly knit community life was main-
tained was effective oversight of the cultural life of the
" ‘people posslble and that was ‘but rarely achieved except by
such mlllennlallst sects as the seventcenth—century Puritans, i
the Pennsylvanla Amish, and the Rappites. ully C T ‘
Al -
Perhaps a natlon of 1mm1grants was necessarily.too much preoccupled with

its own quest for 1dent1ty and tradltlon to be aware of the fact that 1ts only

~

1dent1ty derived from the d1vers1ty of its onlgln and that it’s only tradltlon

+ Was that of ceaseless change.

N .
v

"To recall that these immense accompllshments were rooted in
traglc origins, were atcompanied by the. dlsruptlon of tradltlonal
commnities, #nd were. paid for in heavy human costs-is to add
the dlmen51on of grandeur to Amerlcaﬁ history "15

What were some of the turbulant forces that operated to drive all 'thése

-

people out of Europe?

-

<

1. 'The prevailing rural poverty of the village economy of eqopé.\

-

The impact of agricultural Europe of industrialization.

s
.

2
3. The barbarites of labor conditions in the dé& indhstrial towns:-
4. The prevalence of political inequalities among the masses ef~Ehe
pdpulatlon in contrast to the privileged classes. . (
. 5. The pietistic rebelllons against the state churches and the
rise of new sects such as’ the Mormons
6. Direct rellglous persecut)on (i.e., Jews). RN
i 7: Compulsory mliltany service. . . ) ' } | »
8. Promotlonal act1v1t1es of agents of stca7ship compahies.'

9.~Thé effectiveness of immigrant 1e£tcrs. } ‘ . .

10. Theflnfernce of returned immigrants.

v ) T : : =




11.'innugrant guicebooks tdj?versees térgﬁtories (ife;; Uu.s.).

- . . 12. The "herd instinct" which took hundreds of famllles and =

“

. . P K ‘ 1nd1v1duals abng w1th the gr'oups people who by thems‘elves .

* ; o would.not ondlnarlly have had the dourage to leave their

accustomed environment. ' . _ . E

~ -

On the otherhand there were forces that drew people out of Europel

- including: CLe ‘ ' L R
1. Land R . J
_— 2. Labor shortage ‘ \\\ — - '

" ' 3 More llberal constltatlonal polltzﬁgﬁ system_

y, Soclal equalltarlanlsm of the new lands I "

o

. Religious and social utopianism B . . §>

. Gold fever

-~ o .

. Propaganda of official governmental agencies such as state
e L immigration bureaus.

8. The promotionalAactivities of railﬁaods

. 9. Letters from i grant~rece1v1ng countrles enc1031ng
. v flnanclal ass1stance to help finance emlgratlon of relatlves ¢
”~ ~. .~ . \

and friends.

~
[}

+ 10. ‘The rapid estéblisbment and spread of imﬁI%iiit-American‘ ‘
communities whicBTfermed points of destination and,consti»
tuted transitionalshavens eﬁabling the emigﬁants to continue

for a while  in famlllar patterns of . llfe untll the absorption*

f: ’ ; r, 1into the new soc1et1es could be carrled through usually ]
- o . in-a generation or two. These two cultures were hlghly use-
- ' 164

ful and important in the-acculturation process.

. . ~ ~e¥e
- . - * ~ . 2
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Suffice it to say that during the years 1875 to 1932 our country
* experienced a World War, a great depression, a tremendous influx of .’
immigrants, and a 4apidly accelérap;ng péceyéfiéhangé in technology,

' economics, political, and culturgl affairs. Nohetheless, adult education

became an\ihtegral part of the American way 9? life. Whereas before 1920
, . §
the tsr@ M"adult education" did not appear even in thg professipnél'

. A . - . . N T~
educational voeabulary,' we havesseen the.term and concept evolve into
an educational field. : - v

’ Val
. . "The coming of -the automoblle 1ndustry.d1srupted Detroit's

social patterns; stretched its boundaries, crowded its housing,

created new sanitary, health, and educa+1on crises, but also,

brought fabulous wealth to the city. A basic industry as all-

pervasive as vehicle mapufacturing was to Detroit affected the

social and political character of the ¢ influenced its -

language and metaphors ‘the topics and 2ﬁ§§§pts of its nwws-
papers and magazines, and qltlmately was lected in some law
enforcement p,r*a‘ct,ic:es."‘I Co

. The ciby'underwenh;dramatic demog;aphic changes. Thé new jobs
9
in the.automoblle factorles acted as a polverful magnet to newcomers.

Oq,the eve of the manufacturlng boom in 190” +the forelgn-born con-

AN

) stxtuti;/pearly one—thlrd of Detroit's populatlon among‘whom were

13,000 poles, 1,300 Rus31ans, and 904 Itallans. Indeed, the 1901

.foreign;born populatlon of 156 365 nearly doubled to 289;297'in

:1920 The state of Mlchlgan as(a whole experienced a populatlon surge
of 857 049 during the same decade, of which more than two—thlrds oceurred
within the Detroii c1ty llmlts By 1925 the fprelgn-born comprlsed
nearly one—half of Detroit's«,2U42,04H people with the Poles leadlng.
the list with 115,069. Italians then numbered uz,u57, Russians 49,427,
and from almost a zero base-line Hungarians had grown to 21,656. Tﬂus‘

whereas theOCity of Detroit had grown by 248,305 psoble‘between 1920 and

¢ .
. 1925, the forgign—égrn population had increased by about 244,000 according

- N

' -
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to the school board enumeration Moreover ﬁhe&stabistics showed that
LY

between 1920 and 1925 the 01ty s population growth can be attributed almost

\

in its entirety to the increase in foreign-born. The number of Polish—born

.
-y N . . *

" alori® in the city doubled in five years.18

The pressures for Americanization began earlier in DetrOit than in .

«*

. the nation generally The primary stimulus was the high unemployment rate

s during the Winters of 1914-1915 when it was.discovered that more than ) T
' - ' 60% of the supplicants for- work oF aid at the Detroit Board of" Commerce ’ ﬂ‘.

femployment service were non-English speakers Needless to say, instruction
4
in the Envlish language became the focal point of the Americanization program

"Motor magnates argued that the aggident rates would be .
‘ - Yowered, ethnie tensions would demiyish, and industrial PR
~ Sy effiCiency would increase. The For Motor Company s
English school was concerned with pbre than Slmply im-
parting a new language to foreigngrs, however, the
educational program there instructed the newcomer to 'walk
te the American blackboard, take a piece of American
"chalk, -and explain how, the American workman- walks to his R
home and sits down With his American family to their
good American dinner.' Adopting aaceptable and respectable
middle—class attitudes and habits was also a vital- part of -
the movement."19 . -

. .
;%, .

Detroit was a highly industrialized blue-collar city whose
. base line had- been low in 1910 and progressively saéged lower as the foreign-
born and factory workers grew in number. R.D. McKenzie's data for 1910 .
to 1930\led him to believe that "...the overwhelming dominanpe of a single~ ‘
‘heavy industry with low skill requirements had a signiﬁicant and measurable
\impact upon Detroit's population structure and character. Detroit was much
more a working class‘city than its'size would have duggested."zo‘ - _( o
The rise of-mass production had a noticeable effect on the City of
Detroit's craft unions. Phe great influx of eastern European workers,

. . A
mostly with agricultural background and no union experience, together with
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dramatic,technological changes in automobile manufacturing had a debiiitating
¥ v o
effect” upon the older crafts and skills. As a consequence, many of the older

v -
.’

*  skills-became gbsolete with the advancing technology. . .

' In the automobi]e industrf, which émployed the iargest share of

» s —

1ndustrlal labor, JObS were broken down into their component.parts the

tasks“separated and ‘the skllls requ1red for performing the task greatly

.~.s1mp11f1ed, ’ ' S ) ‘

K

It’s 1mportant to recognlze that the automoblle 1ndustry brought

oto Detr01t a, sharply fluctuatlng bus1ness cycie. Detrolt'began exagerating'

the peaks and troughs experlenced by the natlonal economy ‘The short-range
fluctuatlons were attrlbutable to the productlon rhythms of an 1ndustry that ' )

- L

shut down yearly for a model changover wh1ch ‘resulted. in mass layoffs.

It dldn't take long for Detrolters to discover that automobile sales

were extremely sensitive to consumer att1tudes and income. Moreover, sllght .

Qhanges 1n these could have a devastatxng effect in the salesroom a//well as

L d

on the assembly l1ne., '

"No such transition. from .extreme depression to the greatest
activity ever before occurred in, the history of Detroit as in, .

~the months from Aprll to October, 1915. ) i "

In Aprll the Board of Commerce was just closing its' self- -
mmposed task of finding work for a host of the unemployed.

"At’ the opening-of the year a large proportion of the fac- .
tories were running on short time, and thousands of willing '

and capable men were seeking work in vain...

Slx months later there was a striking contrast?1n conditions.
There was an actual searclty of various kinds of skilled labor
and no surplus of common labor. Some of the factories were ‘
" running overtime, more men were employed than ever before, and '
o one who was able and willihg to work needed to be out of a »
» Job.! w2l o, L ooEme .

The ¥all of 1914 found Detroit_suffering from an acute influx of

-~

immigration. The city had more immigrant workers than it could handle and

o . ' S -

.‘."‘\‘ ' . 1‘ , - .'-‘.




as a consequence 80,000 men lost their JObS and throngs of Jobless wandered

through the streets. The Detrolt Board of Commerce came to the ald of many and

wds successful in the cases of lahorers who could speak English. ,Unfortunately,

’

60,000 men who could not speak English remained unemployed.

! ..the Board of Commerce found the .germ of the trouble. They .

learned that most of the' unemployment was due to the inability
. = .of foreign laborers to fit American jobs, whleﬁ/;as.due pri- 22 o
° marlly, of course to their inability to understand Engllsh " .

¢

As a consequence, a cooperatlve effort between the Board of Commerce 1

0__and_the~Detrolt Board of Educatlon was 1n1t1ated whereby night schools were

opened to help the forelgn-born legrn English.. The Board of Eﬂucatlon had been

4

‘_ trylng in vain for several years to work with manufacturers who employed foreign

labor As a result of their joint eﬁforﬁ, in the‘w;nter of 191“&19]5, the task ;

‘l . y- . - . ",
' of Amerlcanlzlng Detrolt began\;n earnest 23 N . X <L

&

. The comblned efforts and promotlon of the Detrolt Board of Commerce,
ot ®
manufacturers, and the Detroit Board of Educatlon came about despite a, long

delayed recognltlon of the importance of hav1ng English speaklng employees .

Moreover, as time passed it became more and more, eévident that the notion of

:} “ - ' (Y . . R
Inducing laborers to go .to night school~andelearn Englistr would pay dividends
. N } . Al
in’the long run. ) x .

i

"The employers, who had leafned their lesson in the terrible
- winter of 191&-1915, were not slow to réspond. They met the - - o
. investigators of the Board of Commerce and of the Committee' for'
. - - Immigrants in-America, and suggested means of making it
practical for the workers in _gheir factories to go to school.

EV

In all factories posters were placed on bulletin boards
urging the men to go to school in order to become better RN
citizens and get better jobs. In all factorles slips :
- bearing similar advice were inserted in pay envelopes...
department stores put slips of information about the night
schools in the packages of every customer whoe looked like a.
“foreigner, ministers’ preached.'Americanization' in the churches
_ -of the foreign quarters, and,the editors of foreign néwspapers
v . - harped on the same key in editorial addresses to fheir people.
Whenever an Italian or Polish young women drew-sr book from the

. A : | ' :.; ’ . ' o N
. - _15~ .
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public 1ibrafy she found therein one of the ubiquitous slips
N telling her how her friends who knew no Engllsh mlght learn
it free. w2l ,

-

The result of all thls community act1v1ty was that the Detr01t night
schools opened on Monday, September 13, 1915, W1th an attendance increase
over the previous record by one hundred and flfty three percent. Thls did

not take'into account the thousands yho were turned away due to overflowing .

a ‘ - N . .
. ] g
The Packard Motor Company jolted the entire industry when it announced

’ .
f 4 .

‘on January 31, 1916:

classes.

’1

¢ "Promotions to p981tlons of 1mportance in the organlgatfbn e
- of ‘this company will be given oly to those who are native |,
¢ ‘borh or naturalized citizens ‘the Urited States, or to o
N those of foreign birth who have relinquished their foreign . !
citizenship, and who_ have filed with our Governmént their % -,
first pégers applying for citizenship, which application for '
- cit#zenship must be dlllgently followed to its completion." 25 A

e c —

- -
e As with the establlshment of many‘adult educatlon 1nst1tut10ns, World

~

-

War 1 prbduced one of the maJor 1nnovatlons in Catholic adult educatlon
"In 1917 the National Cathollc Welfare Counc1l was founded to
» promote” the splrltual and material welfare of the United
"States troops’ durlng the war. ..and~to study, coordinate,
unify, and put in operation all ‘Catholic activities incidental
to the war.' In 1919 the Council was transformed into a per-
~ manent organization to serve ‘as the official agency of the )
Hierarchy of the United States for the promotion of broad ;
r'ellglous6 educational, "and social 1nterests of the American y vl

By
-~ . ?

people. n2 . y o
The National Catholic Welfare Council (NCWC) sponsored a number

of adult-education programs including a Catholic Conference on Iﬁdustrial'

’ - ¢ -

Problems, Social Acfion Schools for priests, Catholic Labor Schools, and an

" Institute on Internatlonal Relatlons In addition, the NCWCvprovided

articles and discussion outllnes in each month's issue of its perlodlcal

.
’

. Catholic Actlon. The confraternlty of Christial Doctrine also promoted

v

religious dlscu3310n groups for adults and rellglous educatlon of children

by parents in the home. - ) . ‘ . )
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‘The NCWC granted a high degree of autonomy to each local diocese in

‘ carrying out the directives of the Church vi the Encyclical Letters
\ .’

(i.e., Christian Education of Youth, Christian Marrlage, Reconstructaon of a
the Social Order by Pope Pius XI and The C ndltlon of Labor of Pope Leo
XIII) and the program of the,Amerlcan Hierarchy and_lts natlonal agencies,

"In-the final analysisthe character and extent of adult ' °
education in any communlty was dependent upon the interest
and skill of its prlests. Accordlngly, there was a wide
variation across the cou in Catholic adult education." . ‘-

The Church's role in the realm of adult education was traditionally— 5

-~

limitéd largely to indoctrination in the precepts and tenets of

-

particular faiths. In the Catholic Church the chief vehicle for the education
"of adults continued to be the pulpit and the liturgy. ; .

. Malcolm MacLellan points out that from 1885 to 1900 the development
of the Reading Circles was rapld and w1despread and in 1889 became formally ,

organlzed with the foyndlng of the Readlng C1rcle Union whoSe purpose was to:
Yoo nable those whose" occupation d1d ‘not d}low them to . . . .
- attend the unlver31ty courses regularly to derive as-much " ‘
' benefit from the Summer School lecture: as from attendancé ‘ ' ~
af a regular university. It aimed to arouse in thé minds .
of its students a .thinking spirit and an abiding interest .
in profound questlons mundane and metaphysical, which -
dealt w1th man's past, present, and future. 129
A
- On the whole, religious institutions, such as the Catholic Church,

.

did not experience the kind of dramatic development of institutional forms

for the education of adults that characterlzed other 1nst1tut10ns The

general character of adult educatlon content shifted from general knowledge

to several p1n—p01nted areas of empha31s ingluding: vocatlonal educatlon,
v, cltlzenshlp, publlc affalrs 1eisure-time activity, and health. Aduﬂt:education
was on target.wlth the needs of the era of 1ndustr1allzatlon emanclpatlon, ’

inmigration, urbanization, and national maturatlon._

- !
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By the,turn of the century. the evening school concept nationally

as well as in Detroit, had become'an es¥ablished fixture ip the American

N

educational scene. At the sape fime several trends and dévelopnents in
evenlng schools became noteworthy \ : e

1. Evenlng schools experlenced r1s1ng enrollments
_— ' >

g. The age level in evenlng schools 1ncreased. - N
¥ 3. The curriculum of the evening schools began, to brqaéen'via:

a) Americanization programs for'immigrants, b) Vocational’courses

. in trade dnd commerclal areas, ¢C) Extens1on into secondary and

C

- college level subJects w1th\the openlng of evenlng high schools,' .

and d) Expeﬁlmental sortles 1nto 1nformal adult educatlon 30 - e .

"The problem of the Cathollc hierarchy insofar as it.was a

directorate endeavoring-to guide the five or six millions of .
the Catholic inte respectable American life was essentially. v
to keep these people faithful ‘to" their religious practices

\ 7 while they acquired the econom1c means to live comfortably. - £ :
A-second problem oF.the hierarchy was to provide the social ' ]
.. mearfs for their immigrants to elevate themselves into the31 -
- ~ better society possible in the freedom of the New Wbrld Al .
! ' Churches have been 1nvolVed 1n adult education from the1r very i

' beglnnlngs but the1r role has traditionally been 11m1ted to the indoctrination

of 1Ss Z;>lowers in the precerts and ‘tenets of thelr partlcular faith. In

the Catholic Church the chief 1nstrument for the educatlon of the adult cont1nued

-~

¥ . to be the‘pulplt and llturgy ; - -\ . . ’ ' -
. V] . ¢ M

benlghted faithful: 'The Church 1mparted dignity. It yas a
N symbol of strength with which the individual identified him-
self and the meang of salvation, offering. escape from thé
-~ ' poverty and care of thepresent world...The harsh realities
of immigrant existence in New York gave strength to the
Church and made 1t the bulwark of the Irish communlty "

E
y N x.-_ N

A kaleldoscoplc view of Amerlcan society from 1921 to- the. present

4

- shows changlng patterns in r1s1ng tempo 1n populatlon, technology, -

economie condltlons, 1nternat10nal relations, social arrangements, cdhmunlcatlons,

18-




] philosophical and ligious ideas, and government. It is an éra characterizZed
v
by movement from one crisis to another and it is the era dg greatest expansion

and innovation in adult education. o

\ 4 .
.

\ .
\ )

. urban, rose in average age, became better educ'ted and dropped in ratio of

fbreign—born from 13.2 percent in 1920 to 6.9 percent’ in 1950 During this
- - era the United Stated experienced the dislocation f World War I, followed

- by ten years of unprecedented prosperity, then .the ien .year catastro e of the

v o . e

Great Depression . .
— i o fe
\ . '
The central characteristic of the economic trend has been bigness in

P

industry, in labor, in the national product, in the national debt, in

personal wealth,,in agriculture, and in g%Vexnment The*sOCial changes with

* the greatest implications for adult education include a generally higher N v
[ - F A e,
‘ standard of living, a broader distribution of luxury goods and serVices, .
. a
a more autonomous role for women, greater mobility, a MErked improvement
~N

in health conditions the expanSion and coordination of welfare and -

-~

recreational serVices, and the gradual reduction of raCial and religious )

R

discrimination.
'...the two generations after 1890 witnessed a transition from

certainty to uncertainty, from faith to’ doubt, from security

to insecurity, from seeming qrder to ostentatious disorder. . .

First evolution, then scientific determinism, profoundly al- .

— . tered the eutlook of most Americans... Americans, who had always -
accepted change in the material realm, were not prepared .

.~ to accept it in the intellectual and moral-as well, and they

: were less confident than formerly of their power to direct or.

. *% ° . . control the ehange."33 .

It was in the atmosphere of the social setting following the end
of WOrid‘War I that many institutions such &s the Catholic Church and pubiic '
school system built their foundation for what we have gome to know as adult )
' | education. Indeed, this process oflmaturation can be typlified by the

) ;\f:_; following trends; . R ' : . ERs

ZQIEBJ!;* | : . d o =19- 2?1 : ' v"‘ - ‘




" of adult education’ acth}tles. - 2

There has been pressure toward the national integration

&

1.

2,

3.
= tions'has developed. I o l'llsnzﬁy -
{ y, Governmental support of adult educatloﬁ“has been expandlng
} rS; A d1st1nc€1ve body of knowledge and technlques has” begun _

TN

. to energe. T, v

_The student body‘of adult educatlon ‘has been greatly expanded. -~ f;

Adult educatlon has become a con501ous_gnd dlfferentlated ) 7 ' "f
& " ~, % ‘ * ’

s

In rev1ew1ng the hlstorlcal development of addlt educatlon 1n the
United States, certain’ generallzatlons can be made which may have ’

¢ 1mp11catlons for the plannlng of future strategy.

. Adult educatlon 1nst1tutlons have typically emerged in

3.
.o to seﬁziVe to the extent that they become‘attacned to :
‘ -agencies established-for other purposes. ‘
y, Adult educatlon programs havé tended to galn Stability

There has been. a move towards.%he 1nteg¥a§xon of adult

. " o

education at the local level. SRR g ¢
.k

Large~&cale support of adult education:by private.foundé—

~
)

fUnotlon }nuan 1ncrea51ng number of 1nst1tutlona~3¥ . : ; . oo

.

-‘ 1
w '

response to speclflc needs, rather than as part of a gen-

~

eral design for the contlnulng educatlon of adults.

The developmental process of adult educatlon has tended

to be more eplsodlc then consistent. .

Institutional forms for the education of adults haveﬁtended

-

B P

e

and permanence as they become 1npreas1ngly dlfferentlated in °

administration, 'finance, curridulum, and methodology. _

*.
~ . -
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9. -Adult education programs have energed‘with, and contlnue .

to occupy,-a secondary status in the 1nst1tutlonal hierachy.

w!

6. The 1nst1tdtlonal segments of adult educatlon have tended ,

X

to become crystalllzed without reference to any conception
35 d :

of a general adult<educatlon movement . s ¢ o o

"Every society has used adult education processes to con-
finue the development of the kind of citizens v1suallzed
to be requxred for the maintenance and ‘progress of that so-

‘ _ ciety;\and the perception ‘Of the kind of &dult required is .
! different for each s001ety For example, the perceptlon in-, L A
Soviet spciety is quite different frem the perception im ’ ' (‘;E;% .

L Western, spciety; the penceptlon in urban’ society is 'different - ,
e > from that\in rural society; the perception in Jewish so-
-.' clety is d fferént in 'some aspects from the perceptlon in
Catholic or\Protestant societies; the perception in profess-
ional society is different from that in industrial soc1ety,
and so on."3

. "The issues li on+j%ﬂcause the tensions that produced
them are woven to the fabric of American political,
social and cultural life."37 _ ~

The Catholic home Qf  thé era after the Ciyil War in the United
States was the basic unit\of Cathollclsm Indeed, much of the loyalty
to Cathollclsm was a comblnatlon of soclal and religious loyalty ‘The
1nmlgrants had come into a country where there was rellglous llberty,
) _: where for the first time, cltlzéqshlp was not attached to externaI
rellglous observance. Thus, th1s llberty, by eliminating European ‘ J
'bonds of unity, served in many jnstances to helghten the loyalty to 3

the,rellglous as well as the soc1al practlces brought from.Europe <

-

The problem of the Cathollc hierarchy was essentially to keﬁp

its followers faithful to thelr religious practlces while. they acqu1ned
the eoonOmlc means to IIveAcomfortably Secondly, the Church h1erarchy

needed to prov1de the social means for their immigrants to elevate

%

themselves 1nto the better society poss1q1e in the Freedom of thﬁFN W

-

World. e ’
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* minority was again one of deepening alarm. There were two Qualities

» and the overwhelming predominance of Irishmen and their descedantslin the

. . .
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The reaction of the Protestant majority to the grewing Catholic SR

-~ . . ] . . L

-~ . - - N ¢ 2
in the Catholic minority that stood out: subservience to the priesthood

v

. . D “ 2 )
Catholic hierarchy. R N L \.

T

"The Church’ did not waNt public scheols whic¢h were- truly com—

mon, schools, where Irish children and other Gatholic children .o .
might &0 W1thout fearof pregudice. Because_ of the Church's ** ' .
view of‘the inseparability of reiigion and education, the kind L

of nonsectarian common school which had devkeloped in New York: .
and in other parts of the country was wiolly inimical."3 R

Catholicism in nineteenth cenéLry “America was not the result of

[} s

the conversion of a people by missionaries as occurred in western

v

Europe during Ehe dark ages. Rather, it was the result of hurried

4 v
efforts of the Church's organization in the nineteenth centurj‘to get
priests into the new settlements where the Catholic laity had gone, *

The chief characteristic of ‘Americén Catholicism was, a kind of

\unquestioning faith. For the most part the Catholic. immigrant and his

children were too busy acquiring the essentials of good living to think

much about or study his faith. He depended upon the priestifothis_m"%ﬁ__ﬂ_»“___‘ﬁ_

L]

instruction and upon the local parrish gchool to handle the task of 1nculcating

the,prinCiples of Catholicism,. It seldom occurred'to him to question ' .

the faith that had given him so” much consolation in times of need.

Quite 1mportant in hisereliance on the priest was the rule of the Church

.

established in the trusbee controversy that the Church and the school and

" other Church property were to be administered entirely by the clergy,

presumably f‘or the preservation and spread of Catholicism. .

Desp_te the maﬂy_differences in language there was little dlfference

in the Cathollcism that was preached in the Churches or taught in the | .

.
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In.the c1ty where the numbef of Cathollcs in a congrégatlon became unwicldy . .

¢
’

. . . . . .
N . . . . -
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St 5c//ov/s across +ée. coun%ny 7
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elementa: doctrines of.the penny Cathechism for the most part-that-was =~ .
taught. . . . ) .~3 . ‘ -
‘ -'The manner in, Wthh the congregations expanded in the cities dlffereo
M L .
-only sllghtly from the more direct mlss1onary growth of the frontler

P

" and funds could be had.for constructlon, the parlsh was subdivided., In -

the less populous places, as soon as the‘number of Catholics in the community

*

could'support a priest, the bishop endeavored to send out a missionary uho
mightlhave to care for more than one congregation at first. The farther

west the Church moved the scarcer normally would be the Catholic’ populatlon :?

and the more widely scattered would be the mission centers ‘of the Church _ -

except along the far<western coast where the prosperity of Ca]1fornré ' L<'\
after the gold rush, which had its Irish clergy too, had begun as it were

.

a counter movement toward the east. Naturally, ;here were numerous variations,

to all these patterns, but a Cathollc could hear Mass and recelve the Sacraments -

. st
b

accordlng to the Roman rite in any Cathollc church or chapel. .

"The fact .that the public schools of the country were forced
by law to exclude the teaching of rellglon ‘had brought about \
.attempts in many parts of the country “to have Catholic parish N
schools...an indication of the desire of the Cathollc “imigrant
to riSe socially and .culturally. w39 ‘ .
. "...American Catholicism was not a real unity even with the . ' B
~ Instructions of 1875 and 1878 and the decrees of the Third ‘
.+ Plenary Council. The Catholic schools differéd in quality and
quantity from diocese to.dlocesemand_generally had no direct
' . relationship to the Catholic Unlversity The national societies - .
included the growing Knights of Columbus ’and many national _ ) .
Societies for the Irish, Germans, or Polish, which were > .
. usually regional in importance, ir not verylocaL" o - -

There have been t1mes when the act1v1t1es of the Catholic Church .in the
‘Unlted States seemed tb parallel;the development of’ the soc1a1 anaﬁﬁoiltlcal “]

llfe of the country.FfHowever, the parallel stops rather abruptly because :

“ . R -
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the Amerlcanlst movement received a Severe check v1a the papal letter Testem

- te

Benevolentlae of January 22,

A}

polltlcs scarcely reaphed its peak before the electlon of WOodrow W1lson in o

¢ . ‘
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* The theological movement's of Catholicism have hot'had any close
parallel to American political history primarily because: < -

1. The ‘center for Catholicism has ‘been-outside the gountry.

in® Rome, Italy. : .

In a country hlstorlcally domlnated by English Protestants, “the

Cathollchmlnorlty comprised prlmarlly or'non-Engllsh

2.

immigrants, haslconsisted of a social and cultural complex
1. '\’*—"".‘;t —

dlfferent from that of the country as a whole.u

-

The events of the summer of 1917 mark a change 1n:thenn}story of the

The 1nvolvement of the country in

a war with Germany was not in itself an eccles1ast1cal matter.
¢ :. . 'f
the war prov1ded the occasion for the flrst really unlfled action that the

Catholic Church in the United States.

However, .

Q

Cathollc Church in the u.s. has achleved since the ThIrd Plenary Councll of
1_88“ . Lo o ) ’ ’ ‘. ,..

- "That unity in 1884 was superficial and was dissipated soon
> after by the quarrels over foreign nationalism and Americani- .,
zation. The difficulties in the way of unity manifested:in the
. attempt to support the war effort emphasized in some ways the 2'.
division and*dlssentlons which were hlnderlng Catholic unity." .

s

One of’;the truly great manlfestatlons of Catholic life after World War I

was the growth of the Catholic school system. During the nlneteenth gentury

there has been a steady 1ncrease in Catholic schools. Indeed, the First
» SN

- and Second Plenary Councils had. urged them. o s

"_..the Roman Insgruction of 1875, with its characterlzatlon L
of public schools as direct occasions of s1n and its corollary

a~ -
-~ 13
'
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1899, while the Progre531ve Movement in Amerlcan .
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) that” Cathollc schools must be built to r'?eplace them, had been
xR , repeated in the decrees of the Third Plenary Council with a :
' mandatory perlod of two years after the. pr‘omulgatlon of*'the de- .3
e *cree for the erection of the pardchial schools. Yet ten years LTS
t.o 1dter the.increase in schools was only about. what might have been A
. expected without the decrees of the Council. The major, factor - R
' in this delay in building parochial schools was that where~ - ¥
Catholics Were more numerous they were also earning low incomes, . oL
and had the least money f‘or- building parish schools, especially . v
if the Catholic schools were to be as good in’ secular subJects s
as the public schools This quallty had been commanded in the. - o
Instruction of 1875 a‘s well as 1n thHe Third Plenar'y Coun011 de—

crees."3 - ‘ . - )

As civie consc1ousness began to 1n31st on the 1mpr'ovement of‘ the -,' N
’public schools and teachlng became more 'oechnlcal the religious f‘ervor' of, S

the Catholic teacher's could not of‘f‘-set the ‘technical traiming or be 1ner'eased

N . to handle increased enr'ollments. Zs a dlrectT conseqnence, many ‘Catholic ‘ N
S ‘ .chlldr‘en h;er'e compelled to attend public 1nst1tut10ns » ;~ i ; : 2
N . The Code of Canon Law 1ssued by- he<Church in.1918° demanded tl'fat e .

Cathollc children attend Cathdllc schodls and. elmlnlnated#in theor-y C " :

A
at least, any excuse (or' sending CatholJ,c chlldre'nt to non-Cathollc schools. T

4

4

However', the tr'uth, of the matter' was that there were numenoys cases thr‘oughout (

— the countr'y par'tmularly the northeast manufacturing: centers, wher'e ther'e
. ‘ % “ . ) B ’ ’ o
- were thousands-of Cathollcs in public schools. - : '

.~ g . - z 5 ¢

& Qf’j

. The growth of‘ the Cathollc schopol system in the t1me span 1920z %o 1928 % ° P

5 B , i

s R involved an increase of 1 530 or 18% in the number' of 1nst1tut10ns,

. : &l’ B . N
. 28,561 or 53. 5% in the number ‘f"’teacher's, and 557,521 or 28% in the number S

> ) »! ,...

N -

of students. By 1928 there were 10, 236 1nst1t§tlons, 82,826 teachers and - j
v ! - i ) s' . : ":‘-:’ » \{
. | 2,538, 572 students.w e oo - oy
st : . . , ’1 E
By- 1928 the number' of Cathollc Fugh schools and academles had increascd f‘r'om -
1,552 in 1920 to 2, 129 m 1928 the number' of teacher-s ‘in th,em had increased f‘r'orq

¢ ol \

7, 915 in 1920 to’ 13 1&89 & 1928, and the rumbet .of‘ students had 1ncr'eased f‘rom
R 129,81!8 to 225, sub ’ _ : S e
,.h _-‘ ”' The depr'essa.on of‘ 1929 had rellglous r'eper'cussmns. F;i}a'ncial lossesg, - .

i N -0 b

losses of‘ employment, and accompa,ny,mg hardshlps gave the f’althf‘ul addz ional

- ¥ ‘.v‘
o S .
t

‘o -
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" reasons for prayers ia}iii the f‘r*uencing of the Sacraments. Moreover, the

-~ d

flnanclal dlfflcultles made the bu1ld1ng of churches and schools dlfflcult .-

if pot 1mp%fs1ble College enrollments'shrank dramatically.. Cathollcs

sgffered from the depnes31on according-to their locatlon and circumstanceés.

©

One noticeable consequence of the depresslon was that it increased

PR v |-

the flnanclal necessity for Catholics desiring hmgher education to take
» L

advantage of the lower costs in‘state supported 1nst1tutlons.
- . The h1stor1cal data relevant to the adulg educatlon movement 1n the

Archdidcese of Detroit durlng the years 1875 to 1932 is sgetchy at best.

-

e Indeed no real use of the term adult educatlon shows up in any documentatlon

”~ 3

. prior to the early,1920' . As a consequence, what ‘is obtalnable insofar as -
+

v useful data will serve 1f for no other reason ‘than to set the tempo for a

+

'more comprehensive look at the adult education movement in'the Archdiocese

" of. Detroit during the years 1875 to 1932. - .
A
There is no deflnite record of any Cathollc school from 1791 to 1804.

»

. From then on through the eighteenth century the hlstory of* education in

. Detroit is mainly Cathollc,ln character. "The Cathollc school..has a, hlstory -

- \,

\
antedatlng that of the puklic schools by four decades," wrltes Slster Mary

P

\ - . .

Prior to 1850. . h

-

» , Rosalita, I.H.M.; in her book, pzbllshed in. 1928 Educatlon in Detrolt

1 9 .
! In 1888 there were elghtee Cathollc{parls%es in the Cltyof Detrolt

' Twenty—flve years later there wete w1th1n the t rrltorlal llmlts of Detrolt
!

C forty-thpee Cathollc—parlshes . A\ ‘, ' i - ?,

‘ "The dlocese of Detroit at the pnesent tlme comprrses the countles

of the lower peninsula south, of Ottawa, Kent;, Mpntcalm, -Gratiot, .

and Saginaw, and east-of the counties of Sagihaw and Bay. It has .
156 churches, one bishop, 133 prlests and a Catholic population

of about 110,000. In 1834 we had"in the diocese of Detroit, one '

- bishop, 30 prlestskﬁand 20,000 of a Cathollc population.” ”” Co

- -

: ' . ~ .
» R » ’ i - _26— . S, 4 N !
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It's important to recognize that in Detroit and elsewhere, throughout
the country the Catholic Church became the unifylng‘protector of its

benighted-faithfpli It imparted dignity and was a symbol of strength with

which the individual identified himself and the means of salvation. It

.offéred escape from the poverty and the cares of the present world. Thus,
B
with thls.ln.mlnd '...to offend a man's religion was to offerid h1s entire

.culture and identity: to Catholics, nqnsectarlanism was by definition

w

Protestanism and necessarLly offensive. 5 - L .

The Cathollc Church in Detroit built 1ts own school system so that her

-

children mlght grow up.lnﬂreverence for the ihurch and for 1ts teachlngs

and in obeqlence to its laws. Thus, the Charch dealt w1th the problem of the

\

‘forelgn child. En a manner cons1stent with her pOllCleS The chlldren were

taught to reverence for the1r.own parents and qugthe tradltlona1of the1r native

As. a-cﬁnsequence, they‘grew up 1n\thls ountry gradually imbiding

~~~~~~~

’ country

o :
1ts}§2:r1t and adopting its customs in a ﬁplrlt of reverence and love.
"The arguménts: of Cathollcs on the publlg school question
were not always the same. The basic con ention of the theo-
-logians was that the state.did not have ihe ‘right to educate
the child excgpt when the parent failed to do his duty. This-
argument had & basic defect in that the argd%ent .denied
the state.the right to educate while try:ng o impose at the
Same t1me an obllgatlon of the state to ﬁay'for education.

These Amerlcan Puritans lntenpreted the Caﬁhollc argument
as an attack on the publlc schqgts ‘and & deslre to forcée the -
- 'state to support the Catholic ‘8chpols..sFor the Puritan ma- - ;-
Jjority, .public support of any Cathollc institution was wrong.
~Perhaps this support of a separate ‘system of. schools would not
have been so unacceptable t
" the more prosperous citizens of“the dountry Private schools . '
.~ among the wealthier people had always® found support. ‘,Neveru'
theless, the fact was that .the Cathollc minority for" tﬁg most
part belonged to the underprnmlifdged of the country."

-~

N

* The Cathollc Church , to av01d the Protestanlsm and the secular1sm Py

‘.

. of the publlc schools, as well as to prov1de a Full rellglous educat1on, Co

as the Catholic c0nscience demands, adopted the pollcy of establlshlng a

'v -27— . :;.'

A

- -

Catholics if -they had been - ’ .

-
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separate school system

During- the seyenteen years of’ Blshop Borgess' tenure from 1870 to 1887 seven

parochial schools were opened in Detroit:

« A = s

Stf Wenceslaus. .. 1874
Sacred Heart...:.1875 0 '
.St. Joanchim. ....1875 ‘ '

" St. Albertus,....1872

4 Holy Redeemer....1881

-

f‘ . ' St Casimir......1884

>R <, "
2 . . ™y

St. Ellzabeth....1886 . \ . ‘?a<

7 ¥

s In Aprll of 1887 BlShOp Bo%éess helﬁed to establ;sh a~Cathollc college
. : 1n Detr01t. An 1n1t1a1 band of four priests arrived in Detrolt 1n June of
1877 headed by Father thn Baptlst Miege who recently res1gned h1s-offlce'
as Blshop‘of LeaVOnworth. In September of 1887 the Detroit College began its

PR ) classes in a residence opposite Bishop Borgess' own Cathedral pérish. Eventually
the College was housed.at its Jefferson Avenue location in 1890.”7 \

. Many -Catholic academies,ahd\colleéeszhad been founded throughout the,“

A

. .- - country chiefly by religious communities or.by Catholic bishops who sougﬁt ) ,

-

to establlsh a sgﬁrce of dlocesam clergy. Unfortunately, very few of these
academies or colleg s could sustiln themselves from the tuition, even with the

. " ’ contributed servicgs of a rellglo S soclety. o B

‘ ?he ambltlous deavors of. DQtrolt Cathollcs and others throughout the
ountry to 1mprove their sltuatlon caused the economics of the Cathollc «

.:) ' school system to become an 1ncreas1ng‘problem as did the demands from Rome ‘

\

", @’/ r more Cathollc parlsh schools. Thus the strain of ma1nta1n1ng Cathollc

-

RS schools and Catholic oppos1tlon to the publlc schools ‘continued to be sources
. Qlctlonbetween Catholics and P-rdtestant - e
, . ‘Y . O N
-
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- LnIf 1t was not for the help, thus obtalned from Europe, the .

' schools ete., could not be maintained; the missionaries would
. ) be without support lands which were required for the future
S : could not be had, 'few_churchés would be_erected and our glory
R toddy would not be nig ‘= .

It was during this t1me perlod that the Poles formed the largest '
- 1mm1grant group 1n Detroit. St. Albertus, the first POllSh parlsh in the
_ clty, had opened a paroch1a1 school in 1871 and six years later there\was an
L enrollment of at least three hundred children. in classes conducted by lay

teachers. Moreover, dur1ng the episcopate of Blshop Borgess the flgures

in the Cathollc D1rectory sdeed 60’schooIs and 1 H7O puplks.

" "The first Dlocesan School Board composed, of five clergymen,

" was named in 1887. Bishop Foley introduced in 1890 the 'modi-
A ///// fications which remained in force for many 'years.- A Board of _
PR Examiners was formed to deal with the qualifications of teach-
- . ) ers, and School Boards were - ’set up in each of the deaner1es:9 .

of the diocese- ﬁumberlng five' at the time, and six at present-
. to which the other functions of the original Dlocesan/School
. were entrusted."49 o
The earliestrdocumentation of a Catholic society in Detroit providing
. . : .
what we today would interpet as "adult educatlon.glasses" dates back to

N

1853 with the establishment'of/thé Naturalization Society”of betrdit which

met in tfe basement of Tr1n1ty Church. Its pifirpose was set forth in a notj

published in the Detr01L Cathollc V1ndlcator on Aprll 30, 1853: .

",...We therefore call upon all emlgrants who settle down-
. amongst us, to take advantage of.the facilities of acquiring
8] _ citizenship through. the 1nducement held out by this society,
. ~and to sever the filmy thread of loyalty that links them to .
- the mother country by declaring their allegiance to the land -
T . of their adoption: The following gentlemen are office bearers, . -
and upon appllcatlon to either of them the necessary assis-

tance will be given in acquiring the.glorious privileges of -
) P Secretary, J. Clancy. 50 , . .

Regretably, the records of this soC1ety are fragmentary-at best _‘5“ '

\ "

and for the most part long dlsappeared Neverthéless, records are suff1c1eht

~

|
O
| an American citizen- Alderman Martin, Pres1dent., John McNamarra,
i
|
i
i

‘. : . LI

to p01nt out that Cathollcs of the perlod d1V1ded 1nto strict natlonaLfgroups,

.y 3 . -

N
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strived/;s,best they could to relieve'the needs of those less fortunate.
v The German cemmunity greatly enriched,Detroit. Many of the original

immigrants brought some small capital with them and established their own i
' . : L - : R C e
shops and busjinesses. Many were skilled tradesmen and found a ready
. f .
* ' s g

‘market. for their crafts. Others were teachers and musicians. The chifffen of

L4

« _ this first genératlon entered the professions and a-large number becaggﬁphy—

- sicians attorneys -and’educators' The German language continued to be
- ) / '
] - spoken in the, hemes, churches, and parochlal schools and was taught in-

) the pub11c hlgh schools until World War I when 1t became less popular.
N Several German language newspapers flourlshed and the Abend Post founded
1n 1868 1s still being. publlshed The Germans also became a potent political

group in both the c,tb and county governments At least flve held the offlce

.l . -of mayor between 1860 and 1917. ‘ ‘ .

-~ -

: Close on the heels of the Germans was the arrlval of the Irish

to Detroit. Unllke the Germans, the Irish lacked profes31onal skllls

. and became laborers in thefr'new home. They worked on public proJects such
. - $ ) [

,
as roads and rall constructlogp and found jobs in the factorles.’ Many of
¢« .  the young womeﬁ-became domest1cs and the men who had a way with horses manned

the llvery stables or became coachmen for the affluent. Most of the streetcar ‘

motormen and conductors were‘lrlsh. Belng gregarious, they found saloonkeeping.

to their lihiné'and soon were as much in evidence .in the plty Hall as their
German ne . ' I “ o

o _ Y- The larges ’ jonal group to‘adopt Detroit as its home town were the.
| Poles.o A few Poles were he#e at a relatively early date, but the big

rd

influx began in the mid 1870' Unlike the Germans and Irish the Poles * | .

Lt

- ' were actively recrulted through immigration offrces or bureaus which the. state

;, maintained from 1869 to 1885. Agents of the commission also met the 1qmugratlon f

:\\

-k\ \
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ships at eastern seaports and channeled the new arrivals to the city of .

Detroit. ) ' :
The ﬁoles were.ln great demand as common labor in the various . .
railroad shops and stove works although some were employed in the fields
of the D.M. Ferry seed farms. '

The Poles, because of their language and customs which were much

. 4 . R
different than what Americans knew and understood, did not assimilate easily.

1

Moreover, they had a tendency to withdraw into the1r oWn social env1ronment

and the1r life'was centered around their churches and the1r Dom Polswls or

social halls. :ﬁivertheless, they were community conscious, became home -

A', owners, and their leaders showed them how to become a vocal element in the body
called politics. As a result the/second and third generatlon Poles broke-out of
the boundar1es of thelr original, nelghborhoods and scattered throughout-the
thy. Tradltlonally opposed to the Russ1ans /they comprlsed a staunch antl-
Cymmunlst block which prevails even to.th1s day. Back in 1930 it was est1mated
that there were. 350 000 Poles 1n the Detr01t Metropolltam area.

. ° Other natlonal groups in small numbers were in Detrolt almost from the
_time of its foundlng However, the blg 1nf1ux of immigration occurred between
1900 and 1919.. This growth was in Iarge measure a result of the growth of the’
automobile 1ndustry that in post cases- swelled the blty s foreign~-born population.
o Among the large groups that/appeared durlng this period were Armenlans,i_
Syrlans, and Lebanese, about 65 000 each The Beléians began to arrive about

1890 and there wére about 12, 000 of them. In 1886 the Greeks made their'first

appearance in Detroit and numbered around 35,000.

Immlgrants from Hungary came in s1zab1e numbers beginning in the late

1890's. An estlmated 55,000 found homes in the c1ty where the men were

employed by the rallroads and in the Solvay Process Compady plants. C .

. x1§
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Ultimately some 150,000 Italians found their way to the city with

the flrst contlngent arr1v1ng in 1880.. ‘The Russians began te arrive in

\

substantlal numbers about 1900 Many were Jews fleeing the programs and

LA

persecutions of .their czarist homeland. Progressive and industrious, the Jews
~ : .
firmly established themselves as an important influence on the City of Detroit's.,

- *

business and professidnal life. .
Another large group were the Ukranians of whom about 10q,000~settled

in and around Detreit. Many came to work i the automobi}e plants. Other
Y v PR ’ .
nationalities that were well represented in Detroit include %}ovaks

4

(60,000), Romanians (45,000), Swedes (25,000), .Finns (20,000), and Bulgarians,
Croatlans, thhuanlans, Mex1cans, Norweg1nns and Serbs (about 10 000 each)

fThe result was that the census of 1930 verlfled ‘that thirty percent of Detroit's
population was foreign born.51“-,~ . . S

Detroit, more than most,cities, ;;;jjssed the necessary ingredients

For several years it had beén the
center of the marine gasollne 1ndustry, bu1ld1ng the power(unxts_for the

- ’ / - .
launchesaand motor boats on the Great Lakes and other waters. Suff;ce it.,

L1

for making the automobile 1ndustry pr

to say‘the shops were here, the know how was here, and the needed supply

-

-

of skilled labor wa3 here. - | “ o e :
. The Chty of Detr01t was the center of the malleable 1ron manufacturing

1ndustry, it had plants whlch could turn out castlngs, and it had others WhICh

1.

were turning’ out'sprlngs, copper and brass parts and flttlngs, and paints
. ' - ' . ) .
and varnishes. _There_were,companies engaged in manufacturing wagons and

carriages, so finding,body makers, wheelwrights, and blacksniths was no problem._y_

kY

The era of northern lumberlng was passing and there was an abundance of labor

N B - e

avallable with basic or developable mechanical aptltudes. Furthermére,

Detroit was.sensltlve_to the needs for effective transportation. The Great

’




-

Lakes were frozen four or five mo%ths of the year and chigan was not located

on any of.the main railroad- lines. There was a natural 1ocal interest in

. -

anything that would move people and goods. In addition, risk capital was

available for ventures which gave promise of being economically sound. In

'

short Detroit became prominent in the industry because* it had access to

capital,_skilled labor, and material,

"After. the turn of the century Detroit became too big and
complex a city to. tolerate any longer a graft-ridden ineffi-
cient municipal-government controlled by ward-heeler poli-
ticians. In 1912 the Detroit Citizens League was organized
. and its publication The Civic Searchlight became the bible
of the independent voter...As a result of pressure by the e
_ Citizens League; aided by church groups, the Board of Educa-
~7  tion was reorganized in 1916. A school boardrof seveh non-
g partisan members, elected from the city at large.instead

of from wards as in the past, was provided for and public e /-
* ‘education was largely removed from the aréna .of - fartisan - )
politics u52 ‘ . .

~ % r

. The new technology of the automobile age\;s well as the increased
population made new educational facilities a necessity Expanding business
and all that went with it called for teg?::cal and pereSSional skills which
the univer§?ties and colleges of M chigan and other states Fould not“easily’

supply. The result was the growth f/institutions of higher learning to

&supply local needs and provide education for tay—at—home students at,a
lower cost than was possible at‘most of the older established schools.

In 1868 a group of DetrOit doeters recognized the need for~better

medical .education, and organized the privately owned DetrOit Medical College

N
later to be called the Detroit College of Medicine. In 1918, due to

financial»problems, the college was taken over by’the Detroit Board of

Education and 1n‘19/é 1t became the Medical College of Wayne University.

In 1913% pre—med course was pffered to high school students at the old
A "

Central -High School. This proved so successful that in 1915 post—graduate ’

tr&gxgng was offered in other departments at Central Proving popular, this
*

\

2 ) . o
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program eventually led to the establishment in 1917 of the Detroit Junior College
wh1ch offered a two-year currlculum with credits accepted at the University of

M1ch1gan and other institutions. In 1923 the Junlor College became the College

rd
&

of téi\C1ty of Detroit and offered regular four-year courses.
In 1934 City College attained University status and was named Wayne -

University. It continued to remain under Board of Education control until '

~

. ~ o N . TR !
igkij?G when it was given the same status as other state-supported institutions

and™1ts nake became Wayne stat Un1Ver31ty 53 . )

/
In 1877, prlor to Wayne Stzte Unlver31ty even being thought of, the

tr01t College was being founded by Jesuft priests of the Cathollc Church. Many

¥

of 1ts students were employed durlng the day and attended evenlng classes. New

%:r‘x

departments were added from time to time 1nclud1ng law, englneerlng, business
admlnlstratlon, rand dentlstry Eventually the colléie became’ so large and so

L

important to the community that it was reorganized in 1911 as the Un1ver31ty
of Detr01t. A few years later 1n 1927 Marygrove College a Cathollc schoql f

[
for women, was opened . .7 o

s
-

Other educatlonal 1nst1tutlons were opened in Detroit to flll the need
-‘ for technlcal skllls and knoy-how. In 1891 under the auspices of the YMCA
a technical school was opened which in time became the Detroit Institute
of Technology. In 1892 -the YMCA sponsored the Detroit College of Law which
continues to thrive. _ : '

The Lawrence. Insv}tute of Technology, supported_g:i. rlly by 1ndustry,
opened its doors in 1931, At the same time the Ford Motor Company establlshed
the Henry Ford Trade School for the tralnlng of apprentices, Slmllar_programs
were established by General Motors and Chryslen Corporation. | ,:

In 1918 through the bequest 6{ Lizzie Merrill Palmer, the Merril}l-Palmer

’Institute was opened. .Ohiginally a homemaking institute, the scope

4
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school expanded into'an advanced center for sociological and psychological -

“ training in the field of family and community servlces.rx_ _ P

There wefe several notable factors that contributed to the growth of

o

. the automoblle 1ndustry throughout the decade of the .1920!s. Indeed, it was

-
(3

a growth that helped to make the automoblle industry America's number one .

manufactunlng activity both from the value of the product as well as the numbelr

A

T of people employea

. _
The market during the 1920's reflected both a domestic and forelgn
demand. Indeed nulllons of soldlers worldW1de learned to rely on the
- automobilé during World War I and chame accustomed to its use and convenience.

"A car was one of the first thlngs the veteran anted when he returned to
S s ] '

civilian life. The 1nventlon and perfectlon o? the self-starter by Charles

F. Kettering made the auto available to women."suﬁ

’ N . ~

For 'ten'years or more following the end of World War I, except for the
! - ‘ ' .o
recession .of 1921-22, Americans lived in a dream world. Business boomed,
employment was hlgh prohibltlon was largely ignored, moral codes began to

"relax, and everybody seemed to be having fun. § The automoblle 1ndustry hit |
/
a new peak of prosperlty (The Glty s population grew, its borders expanded and
. Aﬁﬂfﬁ*

new suburbs were laiqv People dreamed of getting r:ch qu1ckly and engaged ;n

.w1ld.speculatlon. There eemed to bd an abundance of money and more could,

> A A

be obtained by speculatlng\or borrowi "The stock_market beckoned w1th4§et B
¢

p -rlch commodities and Detrolters flocked to, broker's offlces and bought sec rities
L !

of doubtful valu .on small marglnu Eveg)bddy seemed to be buy1ng w1th no end- in

\
\ .

paper proflts were elng pyramlded Speculatlon ;aswrappant uncontrollabYe,

- slght, Unfortu ly, the bulk of the uying was belng done on credit and

and peopleée ran up unmanageable debts ,
,.%‘ ‘ 1 - . :
:’}’: ’
ft -36- :
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It was in October of 1929 that the bottom'Tell out and Detroit

]

- was one of the very first cléses to feel the effects due to 1ts

—_—

1ndustr1al nature and heavy dependence on the automotive industry. Thousands
: R

of peeple lost thelr llfe s savings in the market and the econdmy tightened

N

- tp. Suddenly the ballqon burst and the resevoir of, easy to get money

dried up almost over night; ' o .

In 1929, there'were 5,337, 087 vehlcles produced In 1930 productlon .
. .o "was.dqwn 51gn1f1cantly to 3,362, 820 and in 1931 productloh hit rock bott with“{i
an outp t of only'1 331, 860 The reswlt was predlctable and devastatlng
Suddenly thousands-upon thousands of Detrolters were out of work. Lacklng
resources, they were unable to pay their credltors and the depFession really
. grabbed hold Indeed Detroit went from silk sh1rt affluence to hunger in
a matter of & few short months. The depress1on touched everybody, rich and
poor, black and whlte Catholic, Jew1sh and Protestant it crossed religious,

economic and political barriers and spared very few. Its effects were felt by

everyone and resulted in the disappearance of \ jobs, businesses_and future

. » - -~

dreams. Mopst busihesses were forced to drastically cut salaries and,waggs.
Even municipal employees were hit hard when the treasury became empty in

ApPll of 1933 and the- clty was forced to pay off in scr1pt in the amount of

a3 . .
! -

. $8,000,000. _ , \
i}. ' \\\\\\Qurlng the early months of 19 as many as 48.000 Detr01t famllles )
' ! ' 'd

red

were rece1v1ng some. form of welfare. That meant that about twenty (20) percent

~

. ¢of Detroit's work force was idle and 192.000 individuals cared for. Perhaps

tHe most dramatic 1nc1dent of the depression occurred early 1n 1933 when the

~ o ——— b i

banks, were closed by decree of Governor W1lllam A. Comstoch. N

. . ‘mJust as. the causes of the depress1on were at work. be?oreethe . - g |
A " ' people beeame aware of them, so was the process of recévery. \ ST

But it was slow and painful. The problem was to keep body and - T

v . .R; 4\ -37- ', ’ ) " 1
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, . soul together untll“th}ngs got back to normal...ln 1933 Presldent a
\ ) . . Franklin D. Roosqgelt*presented Congress with a, program of

) hrellef measures in which the resources of the federal government

‘ * were used to accompllsh what the states and Yocal governments could

not as for lack of funds.. Among the first of -these. sures was
* the establlshment of Civilian Conservation Corps (Chuﬁacamps

- These recruited jobless young men, most of whoge families were on
welfare. ‘They were sent to work on conservation projects such as
" planting forests, cleanlngsstreams, rehabllltatlng publlc parks, '
and bulldlng rural roads " :

=y ) Many other slmllar klnds of‘w;rk prOJects soon followed. Locally,
as elsewhere, prOJects were seemingly created wherever anythlng of a
public nature could be found to do. Groups of men raked leaves: in public

- N -~
. . ’ . -

parks, cleaned‘sewers‘and ditches, trimmed trees, repaired streetcar

-

tracks, and;rebound,books for schools and libraries:: Indeed, even thel

unemployed white collar werkers and professionals_were asslgned Jobs.

"Artists were assigned gohs of restoring paintings’or décorating public '

-~ N

. . building intériors.l Writers and actors were assigned to newly organized
. espy ~and HEVelopEU-symphony oréhéstras.

. L Under the Publlc WOrks Admlnlstratﬁon (PWA), federal grants were
S . . ‘

made—avallable to local compunities for such projects as street pav1ng,

v

. 2 échool constructlon, libraries, bath houses, and numerous other publlc
-bulldlngs. - Suffice 1t‘t\\say, that despite its 1mperfectlons, thousands

R of.ahlgrbodled men and women in Detroit and elsewhere, had thelr hope,'

-
[3

-dlgnlty and selchonfldence gradually restored K -

LI "Just' ds’ Detr01t was one.of' the flrst to feel the d resslon,'

. . .,. sowas’'it one of the first to find a recovery road. @A’car-. -
’ .hungry nation began again to buy automobiles and in 1936 the .
auto industry produced nearly 4,500,000 cars: and trucks "56 .

& ~

Evenlng courses were. flPSt establlshed 1n the c1ty of Detrolt '

in 1875 The first: evening program was tn1t1ated at the Trowbrldge

.

-

L ‘1 -~

School Bulldlng on November 1, 1875 as an experlemental enterprlse. The -

-

-

-

experzmenféproved so successful that another school was opened in Deéember A

-

s

-

g
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of :1875 at the Abbétt Street Building. Both of ‘these schools wé‘r"_é%pe'ned' .
e ) . . - . * » LRI . . '
w\ith. the sgpport of Geo_sge W. Balch, President of the Detgoit Board of
' Edué_:ation. Their stated purpose was to aid young menafid woilen who were’ RIS
constrained to work at an early age. ’ .
. -~ . , " / . ) . . ) ‘ "
The Superintendent of Schools, in his annual rgport to the Board of .
; ’ . Education, noted that: . . 5 - 0T CL .
. 5 . , - o LN y . . . P
. oo . @ _r R T
v "The ‘two evening schools recently put in operation by the . R e
. Board of Education have achieved a most gratifying success REY o
[RRR ‘ They are meeting a want long and seriously felt by young =
cy persons who ,are unable to give any portion of the day to . f" A <
B _+ school work. ~No student ‘in the city are-more % > T Lo
. earnest and industiious than those who assemblé nightly at . Y
- o the Trowbridge and Abbott Street schools,-and in no other .o Ny
. schools is the progress of pupils more steady and satisfactory. | ‘ o ey
\ The attendance also has been far more_regular than was * ._ oo
R ’ expected before the experiment was made. It is .to be -t [
‘ hoped that the Board will have at its disposal next;year- . . . S
- . the means for greatly enlarging an.qnte%prise whigh ppo- 57 ’ . /
c miSes so much. to a class eager for éducationqx.advantqgeé,!' . T -
—~ e ) ‘ . N VT ) . * A » ~ . :
. , - ( : . ' EVENII\iG SCHOOIS .:’ , ‘J . e 58 .,,,. - L ‘. ‘ .. ).
S Enrollment, Attendance,. etc., to,Dec. 31, 1815 A R N
u‘.‘:s K ) \ ) NP ] ] P i T . ». B - ;-
T TP Whole _ Average Average Percent No. belong- A
. “Name of Schoo],s_ " No. " No. '~ Atten- og‘ ~ing Dec. 31, 4 2
- . S Enrolled\-Enrol‘J;ed dance  Att'ndee 1875 o4 o
- . "‘ e - - et . o : ! . ':.‘~ “r
. Trowbridge School ~. = 156 - ° 9y 82" 87.~ . 93 - . ]
/Apbott Street School 122 05 93 788 if6 - -
L ~. - . (] N . c L8
s+ %, Totals < 218 199 ° 175 175, 7 209 T U0 A
- > ) Tl S ’ I ’ . . &
.. . ' The costs associated with the _program at Trowbridge was $1.471 per e
P student and the subjects taught includéd: reading, writing, and arithmetic, :
. o Lot T S ST R .
~ . In 1882 a fee system was started whereby. the student depos_‘ited one_dollar - .o
’ tO e Lo . . : ‘ ~ ’
GERICT 7 e e 40 R
e . : o ™~ Y g e . . "
; . . « . “ 00 3 S ’ ‘5‘,4 Y «
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o < e - ~~asmev1dence..of‘wgood JubentlonsMTbemﬂee WAS. returned- to the student o _- ‘u

. upon cer'tlflcat:ton ‘aof good attendance o ) _ -,

- . :

- . g \By. the year\1895 a total of‘ nke schools were of'f'er'lng learning . o f
3 - e P : ‘,‘ ‘
progr'ams wlt‘n f‘orty-nlne teacher's and 710 students 1n attendance ’ i ) |
. \ v A " ' N - .

Due to economlc pr'essur'es the end of the next ten years f‘ound no gr'owth

% -in the evening school program Thus, while the number of‘ schools offering o o

pr'ogr'ams aremamed at nme, the attendance had dropped to 689. ' . e

‘ b
In 1906 the Board of Educatlon consolldated the nlght schools,

-

1 .
publlc playgrounds, and ung,r'aded schools into one department under s

H o
] ~.I£ . ‘the dlr'eéthJl of one dlrector , oL s
" Dumngr he year of‘ 1912 the. number' of schools of'f'emng evening '

.

pr‘ogr'ams, r%h\ng thlr'teen wltt;,a comblned enr'ollment of‘ 4,372. L . -

&It was no mer'e comcldence that th1s tr'eme’ndous growth’ in enr'ollment .

o i
- 1

corresponded _ to the enactment in 1906 of the Allen Education Law by the

g

,'()

[N

ot : Michigan Leglslatur'e. )
b -~ The Michigan Alien Education Law of 1906 authorized the Super- G
’ intendent"o'f' Public Instruction, together with the cooperation’ of I

oo . the boards of schoc’ls districts, to pr'onde for the education of allens . ) ;

o ... and native 1lllter'ates QVer' the age of eighteen year's .59 ' L to

-
R

Undem the dlr'ectlon of‘ F‘r'ank Cody, General' Super'v1sor' of Adult

3 ' Educatlon f-'or' the Detr'01t Publlc School System, adult even:,ng pr'ogr'ams
. began to gr‘on' at an ever increasing 1r'ate.~ o Coa ‘ _ -
. é. - s : . ape 8 : . - ‘ ‘_;;,}e

(AL ECIES A

, \ Cass TeOhnioal . o ssvsnsessseeseeeeee | 1,380 | 1,868 7| 3,050 . o
: Central..:.. e oL |3t 228 ol
i . ',:. Eastfem..............‘. e s e “ecsoe do‘: ! ’836 L 'cm 88” R 1 390 p T ‘\-w.' N




NOPthWeStErN. ee e vevenn.. Ceeeenn .. oo

©TEY AT Western...... g et iiieiieeteaaagen
Northeastern........cuceues teeccsanan-
Nordstrum....... P R R TR :

- % increase oxrre‘r' 191.14-15 =~ 92,2%
- % increase over* 1915<16 =~ 88.9%2

e

, . . - ) S ’ N '\ . c .' TABLEOC 61 " :' - , . N . . . o
L  ENROLLMENT' AMERICANIZATION SCHOOLS ‘
b ' Schools — 19105 ., 1915~ . 1916~ ¢ increase 4 increase
- N ‘16 . " 17 . . over . ‘over
) : . - . 1914-15 -1915-16
n - T T ‘\ - Py . . ] . -
.- Bishop' - = <683 . 526 371 - -84.3 ~40.9
* " Campbell . +190 ¥ Wo7 , 233 . 22.6 . ~74.6
; - Capron 54 180 250, 62.3 38.8 . ‘~
i i Chaney . . 62 228 .o 267.7 ¢ - L e
. Dwyer® « To.693 - 491 ] -1 s
" ' Everett . 318 . © 493 . ° 333 "= . LM _  -48.Y

Ferry _ ~ . t261 - - 225, -, , ¢ =16

George ) . . 417 349 . -19.4
' - Grensel - ¢ . 699 =~ 957 = 230 -203.9 . .. =316. -
. “Logan . -95 , 165 : - 73.6
" McMillan - 310 . 597" 307. -.9 R L

. % ‘Majeske = - " L7220 : Y -163.7 . .«
' Newberry - 429 738 _ .. 208 -106.2 . -254,8 - . - :
«Sehipps .. 321 470 -7 161 -99.3 - =191.9
, Sill C e 198" . 74 -167.5
... ™ ._Trowbridge 3wy w1 -266 -29.3 -178.5 °
AN Franklin - o ~ ‘ .
: Street - oot . - ' ' s ,
- Settlement 61 350 . 108 T, -22Y R
- o , - \‘ . -

Totals 3,309 7,807 4,268 21.6 - -84
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.Rose............'.......‘.'..

-

-Frank' Cody is.regarded as a prime mover and a pio eer iﬂ.&be

-

Schools. Moreover, he recognized the need to pursu¢ theladult eveni

program in earnest..

Ay

) . "The goaISdaf adult educatlon as Cody saw

to life-in the United States; (2) to provide an opportuhi
to those whose .education was interrupted for one reason
, another to continue_their studies; (3) to aid those who
to advance 1n-the1r ‘chosen work or to make a change in their
vocation; (4) to help those who wish to expand their ciltural
’ . and avogatlonal interest due to the availability of leisure _
tlme " . ‘. e N

The Annual Report for the.§éar 1915 showed a siénificant increase.
in adult é%udents over ‘the year 191“ The principle reason for this

-~ -~
»

- - increase is attr1buted to the JOlnt efforts of the Detroit Public Schools, = .

~

the.federal government and the Detr01t industrial sector 1n promotlng and

-

f E - ‘publicizing Amerlcanizatlon classes for 1nmugrants

A "During the past. season.we have malntalned evening classe ‘

in fifteen elementary and. .five high ‘schools for one hundred

- . _ nights at an approximate ‘¢cost of *$73,000, and I am sure we - '
o < . could have operated thém for -two hundred nlghts, that is, for N
ff' ! - . the entlre year at a great advantags, bo the students and the '

L el




-~ u,,\

city at l%pge, if it had been flnan01ally poSs1ble. Se@en . 3
- more evening elementary schools and one mor evening high
- school were opened this year than the prev1o year. The .
attendance in the evening elementayy schools in September 1915
.was 6, 778- and ‘increase of .4,609 over the same périod in 1914,
The- attendance_ln the evening high schools in September, 1915,6u
was much larger than the attendanee in 1914 at ‘the same time." . ‘

Cody's 1nnovat1ons set & pattern°not only for the educatlon of ' .

1mm1grants but for adult educatlon in general.- In hls report for the' ' . F:b
. year 1915-16 he indlcated that the following measbres had been taken toward

r -

1mprov1ng the evenlhg school lnstructlon. (1) A system of teachlng Engllsh "

. was adopted called the Roberts' System. Moreover, Cody brought the Roberts'

- ‘ System originator, Dr. Peter Roberts, and H.H. Wheaton, a spe01allst in

immigrant educatlon, to educate the evenlng school teachers in thg ' .

methodology of teachlng English at the flrst evenlng school teacher s ’ ot

institute.to be held in this country (2)»Classt in civies and local ',- .

. government were initiated to aid the student 1n,grasp1ng Amerld;n po11t1cal .

‘concepts. ?hls instruction, in conJunctlon with the U.S. Bureau of Immigration

and the Détroit Coubts] facilitated the naturalizétion_process. (3) Classes Were

~

brought closer to the student by opening classeg in tWo or three rooms'in,

< - ]

several schools under the supervision of one principal. (4) An attendance

'offigir was designated,whereby new‘residents of the city were visited )
v : g
and informed about the evenlng school program as well as 1nvest1gatalthe

reasons why students mlght leave schools and: attempt to persuade then L.

' to reﬁhrn, (5) Cody_lnstltuted a socialization process by whlch, through\

the medium of the school, the nelghborhod? group would part1c1pate in_one

<
evenlng of soc1allzatlon in order to find solidarlty 1n the new world via group :

.expre391on. The medium of expre331on utilized by Cody was musm.65

'
. <« . . . 4

.

~Suffice it to say that there were numerous curriculum and .

~ : o
v »

.administratiue‘fnnovations attributable to Frank Cody. Indeed, Cody had
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- servga the purpose of layin the cornerstone and preparing the path for what
hY

~

we know today as adult educ tion in the state of Michigan

<«

The systematic examination of the educational and social ideas of the - -

time period from 1875 to 1932 is essen 'a1 to an understanding about how

adult education developed, why it developed as it did, the dominant concerns.

j that engaged its attént@on, the aims it articulated and the metho/d/‘s used- o
) .

“to' attain these aims. Few historical studies of adult education adequately
: N . ‘

address the social and intellectual corfext. As a consequence, adult

by

Id

education is more often than not‘viewed abstractly as though the ideas
about adult education were divorced from what déther persons were thinking ]
and doing. - : SN
b ' . ° An historical study of adult education in the City of ﬁetroit in the
context‘o'f‘ the social, political, and intellectual movement gives a : .
concreteness to its nature, aims, and strategies. It provides a base for
comparison of the various conceptions of adult education hetd in various .

periods of American history and in other national cultures. Such an
9\

approach requires the identification of the categories to be used for comparison

and the intensive study of the historical- period to provide benchmark

<

data for comparlsons.‘~ : - : T Ny o
) In.order to follow-up with a coﬁprehensive historical investigation '
of adult education in thé City of Detroit during the time span of 1875 .to 1932;
I would expect'the following'categories and subcategories ot serve as a |
guide’ - ' |
I. A National OVerView of the Years 1875 to 1932

L. N

a) politically \

b) economically \ )

c) educationally




d) rellglously

-

i o il e ?
L TSRS el e ten i

. An Overv1ew of Condltlons in the Clty of. Detr01t Dur;ng the

Year's 1875 to 1932
a) politically-

e
b) economically

@) educationally . ™

d).r'eligiousiy S ‘ )

. Census and Demogiaphic Data About the City of Detroit During the

Years 1875 to 19
~N

b

a) age .

b)

e)

d)

e)

f)

.g)
h)

i)

3

place of’ 'bir*th

sex . ' .
occupgtion

mar‘J.tal status

meome .

educat_ion-

religious affiliation

N .

'number* of‘ dependents

-

place_of re31dence (e.g., ward)

V. Additional Data

a) maps and map overlays

,1..-population concentragtion *

2. geographical/political boundaries

.~ 3. Catholic parish/school boundarie% %

Py

_-b. ‘transportation lines,(g.g., stregtear)

b) pictures?drawihgs of Detroit cﬁix_r'ches/schools

c) “depiction of curriculum flow-charts

.




. during the years 1875 to 1932 with a f‘ocus upon the public and Catholic school

SR 1 philosophy.of.€ducation.. ... & .. . .

2. graduation requirements

*

3. instructional materials utilized ., Ty Ll

d) c,har'};s/gr'aohs ’ - ‘ . o \.

1. enrollment data: : - .

\ 2. instructional staff data | _ | -

. 3. per pupil costs related to education
e) administrative f?low-char-ts

Fur'ther"resear'ch will be' severely hampered by lost, misplaced, uncataloged,

-

destroyed, and/or inaccessible historical evidence. Nevertheless, while

-~

many, questlons w1ll r'emaln unanswered, sufficient bits and p1eces can be garnered

shedding new llght on the development of‘ adult education in the City of Detr01t

.
- - . -~
-

sectors. ‘
Hidden clues leading to a mof}e comp'r'ehehsive study of the develof)meni; of‘_

adult education in the Gity of Detroit involves a careful and time consuming

investi'gation ‘of" 1), Iﬁdividual Catholic par'ish records including related

4

"ethmc" lubs and/or' s001et1es, 2) Census/lmmgr'atlon data r-elevant to the Clty
of‘ Detr'olt, the State of Mlchlgan and the Nation, and 3) Scr'utlny of‘ r'ecor'ds .
, relevant to‘the Detr‘olt Public Schools. x - ) ‘ .

~ "The public school operates on behalf‘ of the conmunlty, but-

K how 'community' is defined is the source of political and -

" . ideological controversy. A child-lives simultaneously in many
comunities: his neighborhood, city, state, and nation; his . ~
ethnic group, race, and/or religion; his par'ent's occupation
and interestsmay place his family in other communities as
well.: To suggest that the school serve one community and re-
ject others is to create a- par‘tlal wision, to limit 'children's
potentialities instead of expanding them. The school that ex-
alts only one race or class or locality denies the common )

. hufanity of its pupils, denies the diversity and mobility that
. 1is characterigtic of" democratic society. Respeotmg common

- " L

S e




) . values and common humamty need not 1mply the pursuit of homo~
e . . ~ ‘geneity; -no one wants. to-be a f‘aeeless f‘lgur'e in a-mass society. , —
. The school can applaud individual: and cultural diversity without
- T ~ resorting to the extremes of separatism and chauvinisp."66
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